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Abstract: Covid-19 pandemic has forced educators and
students to use online learning instead of real-life classrooms.
One of the learning platforms that seems to be popularly used
during the pandemic is MOOC (Massive Open Online
Course). The present study aims to analyze the motivation dan
demotivation factors of Indonesian EFL learners toward
MOOC by using a qualitative descriptive method. In order to
obtain the results, ten respondents were interviewed. The
interview results were transcribed and analyzed using NVivo
software. Based on the present research’s findings, despite
relatively positive attitudes toward MOOCs shown by the
majority of respondents, the respondents were demotivated by
MOOCs because they can get easily distracted when learning
through MOOC:s, they get lack feedback from tutors and peers
and unreliable internet connections. However, the respondents
are motivated to join MOOCs because MOOCs provide
diverse subjects, encourage students to be autonomous, and
provide effective and flexible learning. The results suggest that
MOOC:s can be an effective alternative for EFL teaching and
learning during the pandemic but MOOC:s need to be provided
with better interaction between students and tutors to reduce
students’ demotivation and encourage more positive attitudes
as well as motivation.

Keywords: MOOC, attitudes, motivation, foreign language
learning, online language learning.

Abstrak: Pandemi Covid-19 telah memaksa pendidik dan siswa
untuk menggunakan pembelajaran online alih-alih ruang kelas
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kehidupan nyata. Salah satu platform pembelajaran yang
tampaknya populer digunakan di masa pandemi adalah MOOC
(Massive Open Online Course). Penelitian ini bertujuan untuk
menganalisis faktor motivasi dan demotivasi peserta didik EFL
bahasa Indonesia terhadap MOOC dengan menggunakan
metode deskriptif kualitatif. Untuk mendapatkan hasil tersebut,
sepuluh responden diwawancarai. Hasil wawancara ditranskrip
dan dianalisis menggunakan perangkat lunak NVivo.
Berdasarkan temuan penelitian ini, meskipun sikap yang relatif
positif  terhadap MOQOCs ditunjukkan oleh mayoritas
responden, responden mengalami demotivasi oleh MOOCs
karena mereka dapat dengan mudah terganggu ketika belajar
melalui MOOCs, mereka mendapatkan kurangnya umpan balik
dari tutor dan teman sebaya, dan internet yang tidak dapat
diandalkan. koneksi. Namun, responden termotivasi untuk
bergabung dengan MOOC:s karena MOOCs menyediakan mata
pelajaran yang diajarkan beragam, mendorong siswa untuk
mandiri, dan memberikan pembelajaran yang efektif dan
fleksibel. Hasilnya menunjukkan bahwa MOQOCs dapat
menjadi  alternatif yang efektif untuk pengajaran dan
pembelajaran EFL selama pandemi tetapi MOOCs perlu
diberikan interaksi yang lebih baik antara siswa dan tutor untuk
mengurangi demotivasi siswa dan mendorong sikap serta
motivasi yang lebih positif.

Kata kunci: MOOC, sikap, motivasi, pembelajaran bahasa
asing, pembelajaran bahasa online.

INTRODUCTION

The covid-19 pandemic has changed the education system. In order to
prevent the spread of the virus, schools and colleges need to be closed.
Teaching and learning have resorted to online-based ones. Thus, finding
suitable online learning and teaching platforms during the Covid-19
pandemic seems imperative to cater to the needs. MOOC (Massive Open
Online Course) seems to be a suitable solution for teaching and learning
during the Covid-19 pandemic. It is reported that the enrollment rate of
MOOQOC:s saw exponential growth during the early stage of the COVID-19
pandemic (Impey, 2020). On the other hand, demotivation is regarded as
the opposite of motivation. Analyzing demotivation factors seems important
because it can provide insights to reduce demotivation among learners
(Adara & Najmudin, 2020). Investigating both motivation and
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demotivation factors can provide more information to educators and
researchers regarding learners’ perceptions toward MOQOCs. Therefore, it
seems important to analyze learners’ motivation and demotivation factors
toward MOOC:s to see whether it can be a suitable alternative for teaching
and learning during the Covid-19 pandemic.

In this sense, investigating factors which affects learners’ motivation
and attitudes toward MOOC has become an interesting topic among
researchers (Cho & Heron, 2015; Kizilcec & Schneider, 2015; Shroff, Vogel
& Coombes, 2008). It is because learners’ motivation and attitudes can
influence their success in learning English through MOQOCs. There is a
relationship between learners’ motivation and achievement in an online
learning context (Hart, 2012). A motivated learner might finish her online
course with better results than an unmotivated one. A similar conclusion is
also found in Cho & Heron’s (2015) study. In addition, a study by Kizilcec
& Schneider (2015) showed how different motivational goals could affect
different behavioral patterns of MOOC learners. For example, they found
that learners who enrolled with their friends were likely to put more effort
into their course materials. Several studies also showed how MOOC
participants who were engaged more intensely with their peers were less
likely to drop the online classes, showing the benefits of holding online
classes with smaller participants (Ferguson & Clow, 2015; Halawa et al,,
2014; Jordan, 2014; Onah et al., 2014). Therefore, the learner’s motivation
is a major issue that ensures success and encouragement to complete these
online courses (Lusta, 2018). It can be said that analyzing learners’
motivation and attitudes toward MOOCs might provide educators and
MOOCs providers with insights to provide MOOCs which encourage
positive attitudes and improve learners’ motivation in the near future.

Although there are numerous studies that investigate MOOC:s (Bates,
2014; Chacén-Beltran, 2014; Pence, 2012), there is a lack of studies that
specifically analyses learners’ motivation and demotivation toward MOOC:s,
especially in the context of EFL learning during Covid-19 pandemic in
Indonesia. Kizilzec & Schneider (2015) conducted a study on learners’
motivation in the online learning environment. In addition, Berliyanto &
Santoso (2016) analyzed seven opportunities and challenged conducting
MOOC:s in Indonesia. Nevertheless, the above studies have not touched on
EFL learners’ motivation and demotivation toward MOQC:s, especially
during the COVID-19 pandemic. A study that analyses learners’ motivation
and demotivation toward MOOCs will provide deeper insights into how
MOQOC:s should be designed, particularly in Indonesia. The present study
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aims to analyze a group of EFL learners’ motivation and demotivation factors
toward MOQOC:s. Specifically, the present study is guided by the following
research questions;

RQI. What are the attitudes of a group of Indonesian EFL
learners toward MOOC:s?

RQ2Z. What factors motivate a group of Indonesian EFL learners
to join MOOC:s?

RQ3. What factors demotivate a group of Indonesian EFL
learners to join MOOCs?

LITERATURE REVIEW

This section aims to discuss theories and previous studies which
became the background of the present study. Following is the organization of
this section. The first sub-section will discuss learners’ attitudes and
motivation in EFL learning whereas the next sub-section will review the
theoretical background and studies related to MOOC:s.

A. Learners’ Attitude and Motivation

Both attitudes and motivation can predict learners’ success in EFL
learning. In this regard, attitudes can be defined as either positive or
negative feelings toward a language which might reflect a person’s
impressions of linguistic difficulty or simplicity. In addition, attitudes reflect
a person’s feelings toward speakers of that language (Richards et al, 1992).
Attitudes are considered parts of motivation in language learning because
they can determine a learner’s motivation and motives for learning
(Gardner, 1985, p.10). Thus, motivation can be regarded as an initiative
that starts actions (Dornyei, 1998). There are numerous studies that analyze
EFL learners’ attitudes and motivation (Lightbown & Spada, 1993; Victori
& Lockhart, 1995; Walqui, 2000). Those studies showed how important
positive attitudes and motivation to maintaining learners’ interest. Without
having positive attitudes and motivation, learners are unlikely to maintain
their language learning process. It can be said that those variables are
important in EFL learning.

Attitudes and motivation have a co-dependency relationship. It is
argued that attitude and motivation cannot exist separately (Ellis, 1997) as
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they are needed to reach a successful language learning experience
(Gardner, 1985). Several studies have shown that students with positive
attitudes are likely to be more motivated than those with negative attitudes
toward language learning (Bidin et al, 2009; Thang et al, 2011). It is because
students’ negative attitudes might obstruct their learning process, making it
difficult for them to obtain new knowledge in the target language
(Littlewood, 1983). Furthermore, there is a relationship between learners’
motivation, attitudes, and needs (Petrides, 2006). In this sense, students
might be more motivated because they have positive attitudes as well as
needs to master a certain language. The weight of evidence suggests a
connection between learners’ motivation and positive attitudes.

Furthermore, motivation can be divided into extrinsic and intrinsic
motivation. In this regard, the prior one can be defined as factors from
external sources which make someone wants to achieve something (Tuan,
2012). Harmer (2001) elaborates that when a learner is extrinsically
motivated, he/she learns a target language for functional reasons such as
passing exams, getting better jobs or passing university entrance tests.
Extrinsic motivation can come from various sources such as peers, family,
and teachers. On the other hand, intrinsic motivation refers to certain feat
that someone is willing to do to master a language (Gardner, 1985). If
someone is intrinsically motivated, he will view learning activities, not the
rewards, as something satisfying (Harmer, 2001). Although intrinsic
motivation is deemed crucial because it can fulfill psychological needs (Deci
& Ryan, 2000) and several studies have shown its effect on learners’ success
in language learning (Cordova & Lepper, 1996; Deci & Ryan, 1985;
Gottfried, 1990), it does not mean that extrinsic motivation is less
important. Both types of motivation affect with each other. This point will
be elaborated in the next paragraph.

Extrinsic motivation can affect intrinsic motivation. Ryan & Deci
(2000) argue that learners will be more intrinsically motivated toward
activities that suit their interests. This intrinsic motivation can be
cultivated by providing suitable external factors such as learning
environment and motivating teachers. Numerous studies show how
supportive learning environment (good lighting, suitable temperature, the
acoustic, desks’ layout) can affect learners’ motivation positively (Harmer,
2001; Haynes, 1998; Lumsden, 1994). In addition, teachers seem to have
huge impacts on learners’ motivation. This point is suggested by several
studies (Davies & Pearse, 2000; Lumsden, 1994). Furthermore, Groves
(2010) found that a learner could be intrinsically motivated if he/she was
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faced with supportive learning environment and get extrinsic motivation
they need. Therefore, it can be said that both types of motivation are
needed to support learners.

B. MOOC

The chances of using Massive Open Online Course (MOOC) in EFL
learning seems bigger. It has been predicted that MOOCs might dominate
the main part of future education, especially higher education (Chauhan,
2014). It will be unsurprising if MOOC can eventually be a fixture in EFL
learning. MOOC has been claimed as an efficient platform to provide
accessible and affordable higher education (Carey, 2012; de Waard et al,
2011; Lewin, 2012). It is because MOOCs make it possible for learners from
diverse background to join a class rather than using a traditional mode of
teaching (Wong, 2016). The above factors show how beneficial MOOC:s for

learners.

Nevertheless, it does not mean that MOOCs are not without
criticisms. The huge number of participants in MOOCs imply a low
instructor-to-learner ratio, implying that instructors have to deal with
numerous participants and less time to provide individual attention needed
to improve learning outcomes (Hew & Cheung, 2014). Besides that,
numerous discussions and interactions may make it difficult for the
participants who want to keep with key points of respective courses and
follow course’s schedule (Knox, 2014). Thus, as argued by Wong (2016), it
seems important for institutions and researchers to be aware of best way to
deliver MOOC for effective learning. One of solutions to provide effective
learning experience in MOOC:s is understanding learners’ motivation to
join MOOC. This point will be discussed further in the next paragraph.

Understanding learners’ motivation to join MOOCs might provide
better inputs for institutions and researchers to design better MOQOC:s.
Kizilzec & Schneider (2015) argue that learners who choose to engage in
online learning have their own motivation to do that. Thus, understanding
their motivation might provide information to design MOOCs that can
serve numerous goals from both learners and instructors. Several studies
have analyzed learners’ motivation in online environments.

A study from Cho & Heron (2015) showed that intrinsic motivation
of online learners is correlated with their learning performance. Several
studies suggest that in online learning environment, participants tend to
focus on segments which related to their goals and interests (Kizilcec &
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Schneider, 2015; Wang & Baker, 2015). These studies toward learners’
motivation in MOOC might help course developers to build better online
courses.

C. Demotivation

Demotivation has negative effects toward students and investigating it
is imperative because it can provide insights to reduce it among learners.
Demotivation refers to factors which reduce learners’ motivation (Dornyei
& Ushioda, 2013). In contrast to motivation, demotivation can influence
learners negatively (Falout, Elwood & Hood, 2009) as demotivated learners
may not achieve their learning goals (Vibulphol, 2016). In addition,
Kaivanpanah & Ghasemi (2011) remark that the existence of demotivation
might contribute to a failure in second language learning as demotivation
may make language learning becoming more difficult and less interesting to
students. Besides that, demotivation can decrease lessons’ efficiency and
purpose (Dornyei &  Murphey, 2003; Krishna &  Pathan, 2013).
Demotivated learners might lose both instrumental and integrative
motivation (Bahramy & Araghi, 2013) and influence vocabulary learning of
learners negatively (Tanaka, 2017). It can be said that demotivation is
something that needs to be avoided at all cost by language learners in order
to reach their language learning goals. Furthermore, investigation on
demotivation may give information to teachers on how to deal with it
(Ghadirzadeh et al, 2012) and comprehend target language effectively
(Kikuchi, 2009). The weight of evidence suggests that despite its negative
effects, demotivation is important to be analyzed because learners will
benefit from its investigation.

METHOD

The present study uses a descriptive qualitative method to obtain its
data. The qualitative method is applied because it is more suitable to
investigate L2 classrooms were experimental research maybe not feasible due
to the generalisability of its findings which seem difficult to be found in real-
life classrooms (Nassaji, 2015). In addition, the sampling used in the present
study is convenience sampling. The participants are ten EFL learners in a
private university in Bekasi, Indonesia. The participants had taken an
online course related to English learning for three months. Semi-structured
interviews were conducted in Bahasa Indonesia and translated into English.
The interviews’ results were transcribed and analyzed using NVivo software.
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RESULTS AND DISCUSSIONS

This section aims to discuss the results of the present study. In order to
provide better organization, the discussion will be organized based on its
respective research question.

RQI1. What are the attitudes of a group of Indonesian EFL learners
toward MOOC:s?

The results of the present study suggest that most respondents perceive
MOOC:s positively. Following are the comments of Student 1 and Student
2 regarding MOQOC:s:

“I think MOOC is a good way for them who wants to learn
English in a practical way because they can access it everywhere,
every time they want.” (Student 1)

“I really like (teaching method given in) MOOCs. In my
opinion, English learning with such method is very good because
we can rewind the part which we could not understand or skip
or if we want to understand the [materials] more because most
MOQOC:s provide videos like Udemy [a MOOCs’ provider] where
all materials are structured...so I think MOOC:s are very good.”
(Student 2)

The above comment shows the respondents’ positive attitudes toward
MOOQOC:s. They regarded MOOC:s as a valuable platform that can provide a
good quality education that can be accessed everywhere and at every time.
In addition, unlike real-life classrooms, MOOCs allow them to repeat
certain parts they want as MOOCs usually provide videos for their
presentations. It can be said that the majority of respondents have positive

attitudes toward MOQOC:s.

In regard to the above findings, several studies also suggest a positive
relationship between MOOCs and learners’ attitudes. A study of Razak &
Al-Suhail (2017) on the attitudes of a group EFL Iraqi learners toward
MOOQOC indicates how students perceived MOOC as useful for learning
English academic writing and improving their academic performance. In
addition, a study of Hashemifardnia et al (2021) on the effects of Massive
Open Online Course (MOOC) on Iranian EFL learners’ speaking
complexity, accuracy, and fluency suggests significantly positive attitudes of
participants toward MOOC instruction for speaking classes. Besides positive
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attitudes, the study suggests the advantages of MOOC:s toward participants’
speaking skills. Using an experimental method, Hashemifardnia et al (2021)
divided their participants into two groups; experimental and control groups.
Unlike the control group, the experimental group showed better
performance in the speaking test. Besides that, Lytovchenko & Voronina’s
(2020) study on the use of MOOC:s as a remote learning tool for teaching
English for Specific Purposes (ESP) at universities during the Covid-19
pandemic indicates participants’ positive attitudes toward MOOCs. The
above results suggest the positive impacts of MOOC:s on learners’ attitudes.

RQ2. What factors motivate a group of Indonesian EFL learners to
join MOOC:s?

Despite the challenges in implementing MOOC:s, the findings of
present study show that most respondents are motivated to learn English
through MOOC:s. Furthermore, the findings of present study found some
factors that motivate the participants to join MOOCs. The following are
factors that motivate the respondents to learn English through MOOC:s:

A. MOOC:s Provide Diverse Subjects to be Learned

One of the main factors which motivate the respondents to learn
English through MOOC:s is that they can provide diverse subjects to be
learned. Below is the comments of respondents regarding diverse subjects

which are offered by MOOC:s:

“In my opinion, MOOC is good because it is an online-based
platform so that we can choose a course that we like...” Student

2

“In my opinion, MOOC is very effective because it can, umm,
add knowledge besides one we get from the college, of course.”

Student 6

“I think [MOOC:s] are pretty effective, because, umm this online
learning system [allows| us to know English language learning
system which is offered by reputable universities abroad.”

Student 8

The following comments indicate that the respondents seem to regard
MOQC:s positively because they offer various knowledge besides one offers
by the college. Having diverse choices of learning materials allows learners
to broaden their knowledge. In addition, MOOC:s provide the respondents
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with a chance to see language learning systems from other countries. The
participants of Ma & Lee’s (2018) study also mention the abundant and
diverse materials offered by MOOCs as a motivating factor. A study of
Uchidiuono et al (2017) on understanding English-language learners’
motivation in English-language MOOCs shows that enrolling in MOOCs
allows learners to obtain specific knowledge that they cannot get in their
colleges or a specific set of skills that can enhance their careers. In this
sense, MOOC:s seem to be able to cater to learners’ specific needs regarding
the subject they want to master. Furthermore, Zheng et al (2015) argue that
MOOC:s can evolve into a reliable learning channel that helps individuals
to enrich their professional knowledge. However, it may be difficult to cater
to all needs of learners. In addition, creating MOOC:s for every subject of
knowledge may not be beneficial. Instead of designing MOOC:s for diverse
subjects that may not be beneficial in the long run, as argued by Uchidiuono
et al (2017), it is important to desigh MOOC:s that can meet the long-term
goals of learners such as being a fluent speaker of English or mastering
certain skills that can benefit their professional lives.

B. MOQOC:s Help the Respondents to be More Autonomous

MOOQOC:s link with learners’ autonomy. As MOOCs provide learners
with flexible time and a more relaxed attendance approach than real-life
classrooms, it helps learners to be more autonomous in arranging their
schedules. Below is a comment from Student 5 regarding the effects of
MOOC:s on her autonomous learning style:

“In my opinion, MOOC:s are very good to train me to be more
autonomous. In this online era, we are demanded to be more
independent, especially when we do [college tasks]. During the
pandemic, we are used to being independent because we [have

been learning through MOOC:s before|.” Student 5

MOOC:s help the respondent to be more autonomous because of their
nature which allows more freedom than in real-life classrooms. Instead of
being ruled by schedule as dictated in real-life classrooms, MOOCs let
learners to set their own schedule. During the pandemic, it is useful because
the respondents are used to setting their own pace. It can be said that the
findings of the present study suggest that MOOC:s are considered useful to
promote autonomy.

Related to the above paragraph, autonomy can be developed through
MOQC:s as they give learners a chance to practice autonomy through
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feedback and guidance provision (Perifanou, 2014). Furthermore, the
success of MOOCs depends on learners’ autonomy (Davis et al., 2014). The
findings of Ginting et al's (2020) study reported that autonomous students
are more likely to complete MOOC programs. Unfortunately, only a small
percentage of students is autonomous. On the other hand, a study of Misir et
al (2018) shows that students who enrolled in MOOLC (Massive Open
Online Language Course) are highly autonomous and more responsible for
their own learning. Those studies show that each learner may have different
levels of autonomy. Similarly, Ding & Shen’s (2017) study on learners’
autonomy in EFL MOOC in China reports that each respondent is different
in the extent to which they exercised autonomy and how MOOC:s have the
potential for developing learners’ autonomy. It can be said that learners’
autonomy is something that needs to be developed and MOOCs can be a
platform to promote it.

C. MOOC:s Provide an Effective and Flexible Learning

One of the main factors which motivate learners to opt for MOOC:s is
their flexibility. Unlike real-life classrooms with exact time schedules,
MOQOC:s allow learners to commit to their studies at their own pace and
schedule. For some learners, it can be considered more effective than in real-
life classrooms. Following is a comment from Student 3 regarding MOOCs’
flexibility:

“My opinion, [ like the MOOC because we can study anytime as

long as we have internet connection also a solution for those
g

people who don’t have time to go to the courses’ place” (Student

3).

The above comments show that the respondents think the advantages of
MOOC:s are its flexibility and effectiveness as they are not bound to
classrooms. Similarly, Islam et al (2019) add that MOOC:s are effective in
achieving the goals of sustainable development as they provide an effective
learning environment where students can learn at their own pace and
generate less amount of carbon footprints. In addition, Yildirim (2020)
argues that this format of MOOC allows 24/7 access to education and
supports lifelong learning. Therefore, MOOCs seem suitable for an
extraordinary situation such as the Covid-19 pandemic.

Based on the findings of the present study and previous studies,
learners seem to have positive attitudes toward MOOCs. Nevertheless, it
does not mean that MOOC:s are free from their perceived disadvantages.
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The respondents of the present study express some of the perceived
advantages of MOQOC:s. Following are respondents’ perceptions of MOOCs’
disadvantages.

D. A Lot of Distractions

Unlike real-life classrooms, MOOCs have a more-relaxed approach
in attendance. Learners do not have to attend the class in a specific time
and can study anytime they want. Although san uch approach seems to
offer greater freedom and more relaxed, it can make learners to be easily
distracted. Following is a comment of Student 4:

"Although I ththe ink online course is quite effective, students
can be distracted easily with social media in their smartphones
[during online course]. Umm, personally [ prefer real-life
classrooms because it is more understandable and we can
practice [the lessons], especially [if we learn] applied linguistics
courses that need to be practiced directly.”

The above comment suggests that learners can be distracted easily
when they learn through MOOCs. As smartphones are connected to
internet and usually equipped with various social media, learners may get
distracted from learning lessons from MOQOC:s. It is why Student A prefers
real-life classrooms, especially with classes that need practices. The findings
Rai & Chunrao’s (2016) study on fact that affect the success and
failuresMOOCsMOOC show that students can be easily distracted while
browsing onlcoursesurse. Thus, they note that it is important for students in
MOOC:s to devote their time to study. Similarly, Ma & Lee (2018) argue
that learners should be equipped with learners’ self-regulating strategies in
order to manage distractions while learning in MOQOC:s. It can be said that
this disadvantage can be overcome with self-regulating strategies. A further
study that specifically analyses learners’ self-regulating strategies in MOOC:s
can provide better insight into this matter.

E. Lack of Feedback From the Instructors or Peers

Besides distractions, the findings of the present study suggest that lack
of feedback becomes one of the disadvantages of MOOCs. Due to its
massive size, the ratio of instructors and participants is not proportional.
There are more participants than instructors can handle. It is why getting
personal feedback seems impossible in MOOCs due to its nature (Hodges et
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al, 2016; Roth, 2013). Following are the comments of respondents regarding
the lack of feedback in MOOC:s:

“I think MOOC is a good way for those who want to learn
English in a practical way because they can access it everywhere,
every time they want. And for the effectiveness I think for me,
not really effective because | need a feedback from my teachers
about my progress, problem or my improvement through face to
face.” Student 1

“In my opinion, what makes MOOC:s less effective is its lack of
feedback. It is because when we learn through MOOCs, we
don’t get direct feedback. Sometimes we need to wait for
feedback or we don’t get any. It is difficult when we have some
questions regarding the lessons but we can’t find the answers
from anywhere including the internet.” Student 9

The above comment suggests that a lack of feedback can make MOOC:s lose
their effectiveness. In addition, MOOC:s participants may feel at a loss when
they have subsequent questions regarding the materials because of this lack
of communication between the participants and the instructors.

In addition to the findings of the present study, the findings of
Yildirim’s (2020) study on teachers’ views on MOOC:s also indicate a lack of
feedback as a factor that leads to reduced motivation among MOQOCs
participants. Besides reduced motivation, lack of feedback can lead to
students’ dropout decisions (Aldowah et al, 2019; Halawa et al, 2014; Hone
& El Said, 2016; Jordan, 2015). In addition to the lack of feedback between
the instructors and the participants, the latter party seems to be deprived of
interaction with each other. A study by Cole & Timmerman (2015) shows
that limited possibilities for interaction in MOOCs make it hard for
participants to interact with each other. Thus, in order to overcome such
problem, Aldowah et al (2016) suggest providing regulations or changes in
MOOQOCs’ system that ensure timely feedback of instructors. In addition, as
proposed by Lytovchenko & Voronina (2020), the use of MOOCs during
pandemic should be accompanied with additional technologies that allow
real time on-line communication such as Zoom, Skype or Microsoft Teams.
[t can be said that lack of feedback can be a challenge for implementing
MOOQOC:s but it can be overcome with better regulations regarding timely
feedback and additional technologies to ensure interaction between
instructors and MOQOC:s’ participants as well as one among participants.
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F. Internet Connection

MOOC:s depend on the availability of internet connection. Without a
reliable internet connection, it seems impossible to learn through MOOC:s.
Despite knowing the benefits of MOQOC:s, reliable internet connection
makes it difficult for most respondents to attend MOOCs. Numerous studies
also report lack of reliable internet connection as one of challenges in
implementing MOOC:s (Lytovchenko & Voronina, 2020; Ma & Lee, 2018;
Yildirim, 2020). Thus, educators need to take into consideration whether
their students have reliable access of internet before implementing MOOCs
in their classes.

CONCLUSION

The present study analyzed motivational factors and attitudes of a
group of EFL learners in learning English through MOOC (Massive Open
Online Course). The present study applied a qualitative method by giving
semi-structured interviews to ten respondents. The results showed that the
respondents have relatively positive attitudes toward MOOCs. In addition,
the respondents were motivated to learn through MOOCs because they can
provide diverse subjects to be learned, help learners to be more autonomous,
and provide an effective and flexible learning. Nevertheless, the respondents
were demotivated with MOOCs because they were more prone to be
distracted when learning through MOOC:s, they get lack of feedback from
instructors and peers, and lack of reliable internet connection.

The findings of present study suggest that MOOCs can be a suitable
alternative for learning and teaching during Covid-19 pandemic. However,
there are several factors which need to be considered before implementing
MOOQOC:s to regular classrooms. Firstly, students need to be familiar with
MOOCs’ format. The respondents of present study have been familiar with
MOOC:s prior data collection. This familiarity will help them to gain
benefits from MOOCs. In addition, MOOCs are more suitable for
autonomous learners. Thus, teachers cannot directly implement MOOC:s to
their classrooms before understanding their students’ characteristics. Besides
that, teachers should make sure that students will not lose their interaction
to teachers or peers. Such interaction will motivate students better.
Teachers can provide students with online meeting such as ones from Zoom
or Google Meet. In addition, teachers can group their students for certain
projects or study groups while finishing MOOC. By conducting those

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



218 Celt: A Journal of Culture, English Language Teaching & Literature,
Volume 21, Number 2, December 2021, pp. 204 — 224

actions, teachers can make sure students get some interaction with their
classmates. Nevertheless, teachers still have to make sure that all students
have reliable internet connection because the positive sides of MOOCs will
not matter if there is no access to internet connection.

Despite the efforts to minimize it, the present study is not without
some limitations. Firstly, the present study will benefit from longer duration
of data collection and a bigger number of respondents. In addition, the
present study will gain deeper insights if it is conducted with varied research
instruments such as questionnaires or students’ journals to record students’
perceptions of MOOCs. Nevertheless, it does not the present study is not
without merits as it can be a milestone for similar studies. Next studies can
investigate students’ perceptions of MOOCs and the effects of feedback
toward MOOCs’ completion rates.

REFERENCES

Adara, R. A, & Najmudin, O. (2020). ANALYSIS ON THE
DIFFERENCES IN EFL LEARNERS’ DEMOTIVATING FACTORS
AFTER COVID 19 PANDEMIC. Ta'dib, 23(2).
https://doi.org/10.31958/jt.v23i2.2373

Aldowah, H., Al-Samarraie, H., Alzahrani, A. 1., & Alalwan, N. (2020).
Factors affecting student dropout in MOOCs: a cause and effect
decision-making model. Journal of Computing in Higher Education,

32(2). https://doi.org/10.1007/s12528-019-09241-y
Bahramy, M., & Araghi, M. (2013). The Identification of Demotives in EFL

University Students. International Journal of Basic and Applied

Science, 1(4), pp. 840-845.

Bates, T. (2014). MOOQOC:s: getting to know you better. In Distance
Education, 35(2). https://doi.org/10.1080/01587919.2014.926803

Berliyanto, & Santoso, H. B. (2018). Indonesian perspective on massive
open online courses: Opportunities and challenges. Journal of

Educators Online, 15(1). https://doi.org/10.9743/je02018.15.1.11

Bidin, S., Jusoff, K., Aziz, N. A., Salleh, M. M., & Tajudin, T. (2009).
Motivation and Attitude in Learning English among UiTM Students

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



Adara, R. A. MOOC: as an Alternative for Teaching and Learning During 219

Covid-19 Pandemic: Students’ Motivation and Demotivation

in the Northern Region of Malaysia. English Language Teaching,
2(2). https://doi.org/10.5539/elt.v2n2pl6

Carey, K. (2012, September 7). Into the future with MOOCs. Chronicle of
Higher Education, 29-undefined.

Chacén-Beltran, R. (2014). Massive Online Open Courses and Language
Learning: The Case for a Beginners’ English Course. Procedia - Social
and Behavioral Sciences, 141.

https://doi.org/10.1016/j.sbspro.2014.05.042
Chauhan, A. (2014). Massive Open Online Courses (MOOCS): Emerging

trends in assessment and accreditation. In Digital Education Review,

25(1). https://doi.org/10.1344/der.2014.25.7-17
Cho, M.-H., & Heron, M. (2015). Self-regulated learning: the role of

motivation, emotion, and use of learning strategies in students’
learning experiences in a self-paced online mathematics course.
Distance Education, 36.

https://doi.org/10.1080/01587919.2015.1019963

Cole, A. W., & Timmerman, C. E. (2015). What do current college
students think about MOOCs? 11, pp. 188-201.

Davies, P., & Pearse, E. (2000). Success in English teacher. Oxford

University Press.

de Waard, 1. (2011, July 11). Explore a new learning frontier — MOQOC:s.

Learning Solutions Magazine.

Deci, E., & Ryan, R. (1985). Intrinsic Motivation and Self-Determination
in Human Behavior. Perspectives in Social Psychology.

Ding, Y., & Shen, H. (2019). Delving into learner autonomy in an EFL
MOOC in China: a case study. Computer Assisted Language
Learning. https://doi.org/10.1080/09588221.2019.1681464

Dérnyei, Z., & Ushioda, E. (2013). Teaching and researching motivation,
second edition. Teaching and Researching Motivation, Second

Edition, 1-326. https://doi.org/10.4324/9781315833750

Dérnyei, Z. (1998). Motivation in second and foreign language learning. In
Language Teaching, 31(3).
https://doi.org/10.1017/S026144480001315X

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



220 Celt: A Journal of Culture, English Language Teaching & Literature,
Volume 21, Number 2, December 2021, pp. 204 — 224

Dérnyei, Z., & Murphey, T. (2003). Group Dynamics in the Language
Classroom. Cambridge University Press.

https://doi.org/10.1017/CBO9780511667138
Ellis, R. (1997). Second Language Acquisition (1st ed.). Oxford University

Press.

Ferguson, R., & Clow, D. (2016). Consistent Commitment: Patterns of
Engagement across Time in Massive Open Online Courses (MOOC:s).
Journal of Learning Analytics, 2(3).
https://doi.org/10.18608/jla.2015.23.5

Gardner, R. (1985). Social Psychology and Second Language Learning: The
Role of Attitudes and Motivation.

Ghadirzadeh, R., Hashtroudi, F., & Shokri, O. (2013). Study of the

Effective Factors on the University Students’” Underachievement in
English Language Learning. English Language Teaching, 6.
https://doi.org/10.5539/elt.von11p122

Ginting, D., Djiwandono, P. I., Woods, R., & Lee, D. (2020). Is autonomous

learning possible for asian students? The story of a mooc from
Indonesia. Teaching English with Technology, 20(1).

Groves, O. (2010). “I Want to be More Petfect Than Others”: a Case of ESL
Motivation. “I Want to be More Perfect Than Others”: a Case of ESL

Motivation.

Halawa, S., Greene, D. K., & Mitchell, ]J. (2014). Dropout Prediction in
MOOC:s using Learner Activity Features.

Harmer, J. (2001). The Practice of English Language Teaching Third
Edition. ELT Journal, 57(4).

Hart, C. (2012). Factors Associated With Student Persistence in an Online
Program of Study: A Review of the Literature. In Journal of
Interactive Online Learning, 11(1).

Hashemifardnia, A., Shafiee, S., Esfahani, F. R., & Sepehri, M. (2021).
Effects of Massive Open Online Course (MOOC) on Iranian EFL
Learners’ Speaking Complexity, Accuracy, and Fluency. Computer-
Assisted Language Learning Electronic Journal(CALL-E]), 22(1), pp.
56-79.

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



Adara, R. A. MOOC: as an Alternative for Teaching and Learning During 221

Covid-19 Pandemic: Students’ Motivation and Demotivation

Hew, K. F., & Cheung, W. S. (2014). Students’ and instructors’ use of
massive open online courses (MOOCs): Motivations and challenges.
In Educational Research Review, 12

https://doi.org/10.1016/j.edurev.2014.05.001

Hodges, C., Lowenthal, P., & Grant, M. (2016, January). Teacher
Professional Development in the Digital Age: Design Considerations
for MOOC:s for Teachers.

Hone, K. S., & El Said, G. R. (2016). Exploring the factors affecting
MOOC retention: A survey study. Computers and Education, 98.
https://doi.org/10.1016/j.compedu.2016.03.016

IMPEY, C. (2020, August 12). Massive online open courses see exponential
growth during COVID-19 pandemic. JAKARTAPOST.

[slam, M., Akter, T., & Knezevic, R. (2019). THE ROLE OF MOOC:s IN
ACHIEVING THE SUSTAINABLE DEVELOPMENT GOAL
FOUR.

Jordan, K. (2015). Massive open online course completion rates revisited:
Assessment, length and attrition. International Review of Research in
Open and Distance Learning, 16(3).
https://doi.org/10.19173/irrodl.v16i3.2112

Kaivanpanah, S., & Ghasemi, Z. (2011). An Investigation into Sources of
Demotivation in Second Language Learning. Iranian Journal of

Applied Linguistics (IJAL), 14(2), 89-110.

Kikuchi, K. (2009). Listening to our learners’ voices: what demotivates
Japanese high school students? Language Teaching Research, 13(4).
https://doi.org/10.1177/1362168809341520

Knox, J. (2014). Digital culture clash: “massive” education in the E-learning
and Digital Cultures MOOC. Distance Education, 35(2).
https://doi.org/10.1080/01587919.2014.917704

Krishnan, K., & Pathan, Z. (2013). Investigating Demotivation in Learning
English: An Extension to Sakai and Kikuchi’s (2009) Framework.
Advances in Language and Literary Studies, 4, pp. 124-131.
https://doi.org/10.7575/aiac.alls.v.4n.2p.124

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



222 Celt: A Journal of Culture, English Language Teaching & Literature,
Volume 21, Number 2, December 2021, pp. 204 — 224

Lewin, T. (2012). Instruction for masses knocks down campus walls. New

York Times.

Lumsden, L. S. (1994). Student Motivation To Learn (ERIC Digest No.
92). Eugene, OR: ERIC Clearinghouse on Educational Management.,
92.

Lusta, A. F. (2018). Investigating MOOC Arabic Learners’ Motivation in
Language Online Courses (MOQOCs). https://doi.org/10.4018/978-1-
5225-5011-2.ch007

Lytovchenko, I., & Voronina, H. (2020). MOOC as Remote ESP Learning
Tool at University in Quarantine: Focus on Students’ Attitudes.
Revista Romaneasca Pentru Educatie Multidimensionala, 12(2Supl).

https://doi.org/10.18662/rrem/12.2Sup1/291

Ma, L., & Lee, C. S. (2018). Understanding the Barriers to the Use of
MOOCs in a Developing Country: An Innovation Resistance
Perspective. Journal of Educational Computing Research, 57,

073563311875773. https://doi.org/10.1177/0735633118757732
Misir, H., Koban Kog, D., & Engin Kog, S. (2018). An Analysis of Learner

Autonomy and Autonomous Learning Practices in Massive Open
Online Language Courses. Arab World English Journal, 4(4).
https://doi.org/10.24093/awej/call4.3

Nassaji, H. (2015). Qualitative and descriptive research: Data type versus
data analysis. Language = Teaching  Research, 19(2).
https://doi.org/10.1177/1362168815572747

Onah, D. F. O., Sinclair, J., & Boyatt, R. (2014). Dropout rates of massive
open online courses: Behavioural patterns. EDULEARNI14
Proceedings.

Pence, H. E. (2011). Teaching with Transmedia. Journal of Educational
Technology Systems, 40(2). https://doi.org/10.2190/et.40.2.d

Perifanou, M. A. (2014). How To Design And Evaluate A Massive Open
Online Course (MOOC) For Language Learning. Let’s Build The

Future Through Learning Innovation!, Vol. 1.

Rai, L., & Chunrao, D. (2016). Influencing Factors of Success and Failure in
MOOC and General Analysis of Learner Behavior. International

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



Adara, R. A. MOOC: as an Alternative for Teaching and Learning During 223

Covid-19 Pandemic: Students’ Motivation and Demotivation

Journal of Information and Education Technology, 6, pp. 262-268.
https://doi.org/10.7763/1JIET.2016.V6.697

Razak, N. A., & Al-Suhail, H. A. D. (2017). ARAB IRAQI EFL
STUDENTS ATTITUDE TOWARDS MOOC. Journal of Education
and Social Sciences, 8(1), 218-227.

Rose, K. R., Lightbown, P. M., & Spada, N. (1995). How Languages Are
Learned. TESOL Quarterly, 29(1). https://doi.org/10.2307/3587819

Shroff, R. H., Vogel, D. R., & Coombes, ]J. (2008). Assessing individual-
level factors supporting student intrinsic motivation in online
discussions: A qualitative study. Journal of Information Systems

Education, 19(1).

Tanaka, M. (2017). Examining EFL vocabulary learning motivation in a
demotivating learning environment. System, 65.

https://doi.org/10.1016/j.system.2017.01.010

Tuan, L. T. (2012). An empirical research into EFL learners’ motivation.
Theory  and Practice in  Language Studies, 2(3).
https://doi.org/10.4304/tpls.2.3.430-439

Uchidiuno, J. O., Ogan, A., Yarzebinski, E., & Hammer, ]. (2018). Going
Global:  Understanding English  Language Learners’ Student
Motivation in English-Language MOQOC:s. International Journal of
Artificial Intelligence in Education, 28(4).

https://doi.org/10.1007/s40593-017-0159-7

Vibulphol, J. (2016). Students’ Motivation and Learning and Teachers’
Motivational Strategies in English Classrooms in Thailand. English
Language Teaching, 9(4). https://doi.org/10.5539/elt.vOn4p64

Victori, M., & Lockhart, W. (1995). Enhancing metacognition in self-
directed language learning. System, 23(2).
https://doi.org/10.1016/0346-251X(95)00010-H

Walqui, A., Ed, W., & Francisco, S. a N. (2000). Contextual Factors in

Second Language Acquisition. Education, September.

Wang, Y., & Baker, R. (2015). Content or platform: Why do students
complete MOOC:s? Journal of Online Learning and Teaching, 11(1).

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



224 Celt: A Journal of Culture, English Language Teaching & Literature,
Volume 21, Number 2, December 2021, pp. 204 — 224

Wong, B. T. (2016). Factors leading to effective teaching of MOOCs. Asian
Association of Open Universities Journal, 11(1).

https://doi.org/10.1108/aaouj-07-2016-0023

Yildirim, B. (2020). MOOC:s in STEM Education: Teacher Preparation and
Views. Technology, Knowledge and Learning.
https://doi.org/10.1007/s10758-020-09481-3

Zheng, S., Rosson, M. B., Shih, P. C., & Carroll, J. M. (2015).
Understanding student motivation, behaviors, and perceptions in
MOOCs. CSCW 2015 - Proceedings of the 2015 ACM International
Conference on Computer-Supported Cooperative Work and Social

Computing. https://doi.org/10.1145/2675133.2675217

https://doi.org/10.24167 /celt.v21i2; ISSN: 1412-3320 (print); ISSN: 2502-4914 (online); Accredited; DOA]



